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Abstract 


Acculturation and the transition of people from one culture to another has been a relevant 
aspect of human history. Acculturation is a process of changing cultural patterns, and it begins 
when individuals first encounter the new and different culture. Adapting to a new culture is a 
complex process full of challenges and difficulties. It impacts and influences not only personal 
aspects, but also academic ones. Culture plays an important role in the language learning and 
acquisition process. Language and culture have an intrinsic relationship that cannot be seen as 
two separate components. For this reason, I have designed a workshop on acculturation for ESL 
teachers struggling with CLD students as a way to improve their classes. Teachers must create 
and implement a student-centered environment that contributes to the acquisition and 
development of students' language, social, and critical thinking skills. The development of 
integrated and contextualized language lessons with meaningful purposes that take into account 
the academic and cultural needs of the students, will promote the establishment of an 
environment that encourages students to participate and to be responsible for their own learning 
process. Teachers must know, understand, respect and value student’s diversity and cultural 
background. This workshop will help them create and apply appropriate strategies, activities and 
methods to engage, motivate, and help students to close their cultural gaps and their impacts on 
their literacy process, finding ways to deliver their lesson plans more easily by learning and 


applying the 6 Principles for Exemplary Teaching of English Learners (TESOL, 2018). 
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Chapter 1: Introduction 


Acculturation and the transition of people from one culture to another has been a relevant 
aspect of human history. The mass migration has created lots of cultural transformations 
impacting the way individuals acquire values and behaviors that are appropriate and necessary in 
the new culture. Birman and Simon (2013) stated that “Acculturation, however, is a process of 
changing cultural patterns that have previously been internalized through enculturation, and it 
begins when individuals first encounter the new and different culture” (p. 207). People must 
adapt to the new environment as soon as possible to feel confident, secure, and ready to live and 
learn the best they can. In response to this process and its complexity, it is important to highlight 
that culture influences the learning process. Culture influences the way people read and write. 
Biswas (2013) stated that: 

Our culture can be considered as a background on which the words and new learning 

takes place. They can be thought as the sculpture on the background. This influence has 

serious implications on our learning and understanding of this world. (p. 1) 

People have their own cultural background and it influences the interpretation and meaning of 
things in the learning environment. Students’ reading and writing processes reflect how literacy 
is traditionally used in their home communities because students' ideas, beliefs, and 
understandings are influenced by this traditional and cultural literacy, as mentioned by Peregoy 


& Boyle. 


Culture plays an important role in the language learning and acquisition process. 
Language and culture have an intrinsic relationship that cannot be seen as two separate 
components. The academic adaptation process is not an easy task for immigrant learners. It 
includes taking into account prior knowledge, the level of literacy and the first language, and the 
levels of mastery and knowledge of the second language of the students in it. Students transfer 
their writing and reading comprehension skills from their primary language to the new one. It 
means that these students also have an immigrant status even in the world of second language 
literacy and they have to learn about the culture of literacy and the culture of the society. 

Adapting to a new culture is a complex process full of challenges and difficulties. It 
impacts and influences not only personal aspects, but also academic ones. When students arrive 
in a new country, they have to face a new reality in which all aspects are different from what they 
had in their country of origin. Acculturation involves the circumstances of life and the ability of 
people to adapt to the new culture. Thinking about the role of the teacher in this process, 
classrooms should be places where students feel a sense of belonging and empowerment, places 
where they have the opportunity to share experiences and talk about personal feelings that allow 
them to develop self-confidence (Jones, 2007), and have a positive impact on their levels of 
literary competence. 

Based on this, teachers must create and implement a student-centered environment that 
contributes to the acquisition and development of students' language, social, and critical thinking 
skills. The development of integrated and contextualized language lessons with meaningful 
purposes that take into account the academic and personal (cultural) needs of the students, will 


promote the establishment of a meaningful kind of environment that encourages students to 


participate all of the time and to be responsible for their own learning process. Teachers must 
know, understand, respect and value student’s diversity and cultural background. 

As a result, the purpose of this study is to design a workshop on acculturation for English 
as a Second Language teachers that help them create and apply appropriate strategies, activities, 
and methods to engage, motivate, encourage, and help students bridge their cultural gaps and 
their impacts on their literacy process. The question that drives this research is how can teachers 
help students improve their literacy skills with acculturation in mind?. The workshop includes an 
overview of the cultural adaptation process and the academic adaptation process that students 
experience when they are newcomers. It is designed to demonstrate how teachers can enrich their 
instruction, improve the delivery of the content they teach, and enhance student's learning by 
understanding the impact of acculturation on their literacy acquisition and development process. 

Besides demonstrating how adaptation influences students’ reading and writing abilities, 
this project also wants to encourage teachers to understand the importance of creating and 
applying appropriate strategies, activities, and methods to engage, motivate, and help students 
bridge their cultural gaps. Focusing on the role of the teacher in this process, the workshop 
suggests some ideas about activities and strategies in the class, because all students must have 
the opportunity to be safe, happy, valued and respected in all aspects of their lives within the 
classrooms. The school community has the responsibility to ensure that the students and their 
families live in a welcoming environment where they can feel a sense of belonging and where 
their cultural diversity is accepted and celebrated, because literacy is not only learning to write 


and read, but also the way people interpret and value the world around them. 


Chapter 2: Literature Review 


Culture is one of the most relevant aspects of education that influences the process of 
acquiring and developing a new language. Learners bring knowledge by history and culture. 
According to Parrish (2004), “English Language learners (ELLs) come to communities and 
classrooms for a variety of reasons and with a variety of backgrounds. For some, the transition 
from one country to the other is far easier than it is for others" (p. 5). Adapting to a new culture is 
a complex process full of challenges and difficulties. It impacts and influences not only personal 
aspects, but also academic ones. When students arrive in a new country, they have to face a new 
reality in which all aspects are different from what they had in their country of origin. 

Acculturation involves the circumstances of life and the ability of people to adapt to the 
new culture. Garbin et al. (2022) defined acculturation as "the cultural modification of an 
individual or group by adapting to or borrowing traits from one culture and displacing 
characteristics, habits, attitudes, and mode of life of another culture" (p. 4). Thinking about the 
role of the teacher in this process, classrooms should be places where students feel a sense of 
belonging and empowerment, places where they have the opportunity to share experiences and 
talk about personal feelings that allow them to develop self-confidence (Jones, 2007), and have a 
positive impact on their levels of literacy competency. 

In this chapter, a review of the research on how culture impacts and influences the 
literacy process of English learners is presented through the discussion of several studies that 


support the main ideas of this research. First, there is a discussion of the cultural adaptation 


process and how it affects cultural adjustments. Then, the analysis of academic adaptation and its 
implications. Finally, a characterization of the teacher's role in the process of cultural and 


academic adaptation of students. 


Cultural Adaptation 

English Language learners have to face a lot of challenges when they come to a new 
country. They may have left behind family, jobs, and the life they used to have in their countries 
to start a new one in a totally different environment. Acculturation is the process that describes 
how people adapt themselves to a new culture without letting go of their first culture (Parrish, 
2004). This process involves an understanding of beliefs, norms, values, and behaviors. Parrish 
(2004) focused attention on how teachers can understand and help their students to acculturate 
themselves taking into account the strengths and weaknesses they bring to the classroom. Some 
factors that affect cultural adjustment include country of origin and country of settlement, 
reasons for coming to the new country, financial resources, immigration status, education and 
literacy level, among others. That is why education must promote awareness and the ability to 
interact with culturally diverse people and contexts, and adopt intercultural competence and the 
management of cultural differences as essential features (Salih & Omar, 2022). 

Acculturation and the transition of people from one culture to another has been a relevant 
aspect of human history. The mass migration has created a lot of cultural transformations 
impacting the way individuals acquire values and behaviors that are appropriate and necessary in 
the new culture. Birman and Simon (2013) stated that “Acculturation, however, is a process of 
changing cultural patterns that have previously been internalized through enculturation, and it 


begins when individuals first encounter the new and different culture” (p. 207). People must 


adapt to the new environment as soon as possible to feel confident, secure, and ready to live and 
learn the best they can. Generational differences have a big impact on the way people easily or 
not adapt themselves to a new culture (Birman & Simon, 2013). Culture is a bond that helps 
unite people in an area and it is the common bond that unites people in society. (Lu, 2018). 
Culture-building factors are numerous, and with those cultural differences in mind, a 
learning negotiation between students and teachers can take place at the beginning of the 
curriculum to decide the flow of academic activities throughout the year. Teaching English 
Learners involves taking into account the multicultural context they provide to the class 
environment. Ibatova et al. (2022) mentioned that realizing the correlation between language 
learning and culture helps improve educational methods and strategies for teaching foreign 
languages. Language is part of culture and culture is part of language. They are highly connected 
to each other and need to be instructed as well. Culturally diverse classrooms must enhance 
students with cross-cultural skills to communicate successfully in today's globalized world 
because to use the language successfully in different contexts, language learners need to be 


aware of both language skills and cultural issues (Ibatova et al., 2022). 


Academic Adaptation 

Culture plays an important role in the language learning and acquisition process. 
Language and culture have an intrinsic relationship that cannot be seen as two separate 
components. Furthermore, the target culture influences foreign language learning because when 
students acquire the English language, they also adopt the English culture (Ibatova et al., 2022). 
The academic adaptation process is not an easy task for English learners. It includes taking into 


account prior knowledge, the level of literacy in the first language and the levels of mastery and 


knowledge of the second language of the students in it. Students transfer their writing and 
reading comprehension skills from their primary language to the new one. According to Chegeni 
and Shirkhani (2020), “Cultural familiarity and having high Intercultural Communicative 
Competence (ICC) have a noticeable role in increasing learners' comprehension of texts in the 
L2” (p. 60). Students better understand and comprehend texts that are familiar to them rather 
than texts with unfamiliar cultural points. It implies that readers must know the culture of the 
second language to be successful readers (Chegeni & Shirkhani, 2020). 

This understanding of the culture of the second language represents a great challenge for 
those students who try to adapt to all the cultural changes that surround them at the same time 
that they try to adapt to all the academic and linguistic aspects that they also need, because 
culture positively influences students' language learning, and should be placed on an equal 
footing with language teaching (Ibatova et al., 2022). It is one of the reasons why culture must be 
incorporated as an essential component of learning and teaching a second language in all aspects 
(Ming-Mu & Cheng-Chieh, 2006). Ming-Mu and Cheng-Chieh (2006) argued that only when 
cultural issues become part of the language curriculum and instruction can students be successful 
in learning the target language. ESL teachers should pay more attention to the diversity of 
cultures they have in the same classroom. They must create a student-centered environment by 
identifying cultural influences in all aspects when designing a plan. Teachers must create and 
apply diverse strategies, activities, and methods to engage, motivate, encourage, and help 
students bridge their cultural gaps by creating appropriate conditions for language learning 
(TESOL International Association, 2018). 

When students enter a classroom, they bring a lot of learning and personal experiences 


that teachers can use and leverage to create connections between their backgrounds and the new 


learning (Cozma, 2015). According to Kitishat et al. (2015), having cultural knowledge can 
assist learners in learning the English language more successfully. Cultural learning opens the 
mind to discover and understand that there are multiple ways of seeing and interpreting the 
world, and that the relationship between culture and linguistics will help teachers to use the best 
instructional and pedagogical strategies to teach a second language, contributing to the 
acquisition and development of academic and social skills. 

Culture influences the way people read and write. Biswas (2013) said that “our culture 
can be considered as a background on which the words and new learning takes place. They can 
be thought of as the sculpture in the background. This influence has serious implications on our 
learning and understanding of this world” (Biswas, 2013, p. 1). People have their own cultural 
background and it influences the interpretation and meaning of things in the learning 
environment. Students’ reading and writing processes reflect how literacy is traditionally used in 
their home communities because students' ideas, beliefs, and understandings are influenced by 
this traditional and cultural literacy (Peregoy & Boyle, 2017). Similarly, Tavares and Cavalcanti 
(1996) stated that the foreign language must be accompanied by the teaching of the culture 
because if the learners acquire the language without the culture to which it belongs, their learning 
may not be useful and meaningful as they will learn meaningless context signs. 

According to Alptekin (2005), we could not separate language and culture. Alptekin 
mentioned that we can only understand the language when it is linked to its culture. To fully 
understand a language, the focus is not only on mastering aspects of the language, but also on 
learning its culture. Students can improve their learning of the English language as they become 
more familiar with the English culture. Brown and Yule (1991) asserted that if students have 


sufficient knowledge of cultural issues, they are successful in understanding the target language. 


Students should be encouraged to read more about English culture and at the same time it will 
reinforce their language skills because in order to use the language successfully, students need to 


be aware of both language skills and cultural issues. 


Teacher's Role 

The role of the English as a Second Language (ESL) teacher is to promote the school 
success of bilingual students. It is much more complex than simply offering the right strategies 
and activities during language instruction (Garrone-Shufran, 2022). As Athanases et al. (2018) 
wrote, "teaching ELs is not just business as usual,' but a process of monitoring inequalities, of 
seeing oneself as capable of agency and making change" (p. 4765). 

ESL teachers are agents of change and adaptation. Culturally diverse students bring with 
them many personal and academic situations that affect and influence their literacy acquisition 
and development process. Building that bridge between cultural adaptation and academic impact 
is one of the most challenging tasks for teachers. The culture of a language cannot be mastered in 
some lessons (Kozhevnikova, 2014; Hayrutdinova et al., 2021). Culture is a complete concept 
linked to multiple linguistic concepts developed in language classrooms. Kozhevnikova also 
mentioned that enhancing cultural learning situations promote beneficial intercultural and 
linguistic competencies simultaneously. 

One of the influences of globalized English on English language teaching practice is the 
emergence of intercultural teaching and learning (Sally & Omar, 2022). It has made the teaching 
of intercultural competence a pressing requirement. Adopting an intercultural approach to the use 
of English focuses on developing language learners' intercultural communicative competence 


and skills to negotiate meaning when encountering cultural differences. Sally and Omar (2022) 


also explained that the changing scenario in education requires teachers to focus on the learning 
needs of their students, prepare them with the necessary skills of the 21st century, improve their 
awareness and ability to interact with culturally diverse people and a variety of contexts that 

embrace intercultural competence and cultural differences management skills as essential traits. 

Related to this, Pishghadam et al. (2013) highlighted the integrated relationship between 
language, culture and identity, since the teaching and learning of languages can lead to the 
construction and/or deconstruction of the identity of the learner, which explains the impacts of 
adopting an intercultural approach in the language teaching. The authors also noted that language 
teachers should keep in mind that practicing intercultural language teaching to foster students’ 
literacy skills is not an easy process, especially given the diversity of their backgrounds. 
Language skills alone are not enough for language learners; language learners need to be aware 
of culturally appropriate methods to communicate (Hernandez et al., 2021). Without exposure to 
intercultural experience within language learning contexts, students will not gain a full and 
complex understanding of the intrinsic relationship between language and culture. 

To practice intercultural teaching, language teachers need to adopt reflective pedagogical 
practices such as critical pedagogies (Byram, 1997). Critical reflection on pedagogical practices 
should generate empirical knowledge that helps improve teaching practices. Kramsch (1993) 
defined reflection as one of the most important components of intercultural language teaching, 
because it leads to the development of teachers' intercultural competence and students' critical 
awareness of the acquisition and improvement of the teaching-learning process of language. It 
means that foreign language teachers must introduce and incorporate aspects of intercultural 
teaching in their pedagogical practices (Hagar, 2018). Supporting this idea, Nieto (2000) 


mentioned that preparing teachers to address the needs of diverse and special needs students in 
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classrooms and support them to learn successfully has become an increasingly important task for 
teacher educators. The author also argued that it is significant to develop the teachers’ 
recognition and practice of intercultural teaching regardless of the presence of cultural diversity 
in their classrooms considering the need to graduate global citizens that respect and understand 
the multicultural world around them. 

To practice intercultural teaching, language teachers need to adopt reflective pedagogical 
practices such as critical pedagogies (Byram, 1997). Critical reflection on pedagogical practices 
should generate empirical knowledge that helps improve teaching practices. Kramsch (1993) 
defined reflection as one of the most important components of intercultural language teaching, 
because it leads to the development of teachers' intercultural competence and students' critical 
awareness of the acquisition and improvement of the teaching and learning process. It means that 
foreign language teachers must introduce and incorporate aspects of intercultural teaching in 
their pedagogical practices (Hagar, 2018). Supporting this idea, Nieto (2000) asserted that 
preparing teachers to address the cultural needs of students in the classroom and supporting them 
to learn successfully has become an increasingly important task in education. The author also 
mentioned that it is significant to develop in teachers the recognition and practice of intercultural 
teaching regardless of the presence of cultural diversity in their classrooms, considering the need 
to train global citizens who respect and understand the multicultural world that surrounds them. 

Wang and Flores (2022) stated that it is challenging to prepare teachers to work with 
students from diverse racial and ethnic backgrounds. There is increasing pressure on schools, 
teachers, and researchers to reconceptualize literacy, placing learners and their cultural identities 


at the center of effective pedagogy (Ajayi. 2012). This point of view is important as schools and 
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curricula need to address the intense socio-cultural diversity and literacy practices of students in 
order to improve their language literacy skills. 

Teaching culturally diverse students is one of the reasons Norton (2007) argued that 
English as a Second Language teachers need to reconceptualize classrooms as safe and 
welcoming spaces in which students have the opportunity to construct meaningful meaning with 
a variety of approaches, activities and strategies such as visual, written, oral, auditory, and 
performative texts, since literacy is an activity that people engage in (Barton & Hamilton 1998), 
because it is social and its practices are based on the interaction between social and cultural 
groups. Literacy practices and activities, in this sense, are the social and cultural forms that 
people use on a daily basis to realize meanings, express identities, establish links with their 
social groups and with their own lives in the cultural, economic, political, social and ideological 
world in which they live (Gee, 2004). 

Teaching English as a second language is not an easy task for several reasons. Teachers 
face significant challenges when teaching ESL students due to their developing English language 
proficiency, first language literacy learning experiences, and familiarity with the target culture 
(Bhowmik & Kim 2022). The mission of the International TESOL Association (2018) is to 
improve the quality of English language teaching throughout the world. As the number of 
English learners increases, a common understanding of second language learning and effective 
instructional and assessment design are needed. This partnership created a universal teacher's 
guide based on 6 principles for exemplary teachers with the knowledge to make informed 
decisions to improve instruction and assessment so that curriculum and courses for English 


learners are rigorous, relevant, and designed. 
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According to TESOL International Association (2018), "The 6 Principles are targets for 
teaching excellence and should undergird any program of English language instruction"(p. 14): 
1. Know your learners. 
2. Create conditions for language learning. 
3. Design high-quality lessons for language development. 
4. Adapt lesson delivery as needed. 
5. Monitor and assess student language development. 
6. Engage and collaborate within a community of practice. (p. 14) 

Based on this, exemplary teachers must get to know their students by learning basic 
information about their families, languages, cultures, and educational backgrounds in order to 
engage them in class and prepare and deliver lessons more effectively. They must create a culture 
in the classroom so that students feel comfortable and develop social integration to promote 
language learning. And also, teachers must plan lessons that are meaningful to students. 
Instruction should be student-centered (La Serna, 2022), providing them with information 
through various techniques and modalities that engage them through authentic language that 
helps them develop learning strategies and critical thinking skills. 

In addition, exemplary teachers continually assess while teaching to make decisions 
about reteaching or improving assignments based on their students’ performance. Ibatova et al. 
(2022) stated that the use of culture-based tasks is the best method to improve students' cultural 
knowledge and linguistic performance, because students learn at different rates, so teachers 
regularly monitor and assess their linguistic development and measure their growth. They also 
design a variety of classroom assessments to assess student learning and inform their instruction. 


That is why teachers must collaborate with others in the profession to best support their students. 
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They should meet with colleagues to jointly plan and share their second language acquisition 
experience, as well as instructional techniques for students at different levels of proficiency, 
because foreign language teachers may be reluctant to introduce intercultural teaching into their 
pedagogical practices. (Kramsch, 1993). 

The 6 Principles presented by TESOL International Association (2018), will help 
educators respect, affirm, and promote students’ home languages and cultural knowledge and 
experiences as resources. Also they will lead to celebrate multilingualism and diversity and 
support policies that promote individual language rights and multicultural education in order to 
guide students to be global citizens. 

To conclude, culture impacts and influences the learning process. Culture is one of the 
most important aspects to take into account when teaching and learning English as a second 
language. Learners often experience difficulties learning to read and write. As Purcell-Gates 
(1995) indicated, “Not only do they struggle to gain control over a strange code, but they also 
experience the world encoded by print as unfamiliar and unpredictable” (p. 181). It means that 
these students also have an immigrant status even in the world of second language literacy and 
they have to learn about the culture of literacy and the culture of the society. Teachers must 
create and implement a student-centered environment that contributes to the acquisition and 
development of students' language, social, and critical thinking skills. The development of 
integrated and contextualized language lessons with meaningful purposes that consider the 
academic and personal (cultural) needs of the students, will promote the establishment of a 
meaningful kind of environment that encourages students to participate all of the time and to be 


responsible for their own learning process. 
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Adapting to a new culture is a complex process full of challenges and difficulties. It 
impacts and influences not only cultural aspects, but also academic ones. When students arrive in 
anew country, they must face a new reality in which every aspect is different from what they 
used to have in their country of origin. Acculturation involves the circumstances of life and the 
ability of people to adapt to the new culture. Thinking about the role of the teacher in this 
process, classrooms should be places where students feel a sense of belonging and 
empowerment. Classrooms should be places where teachers and students have the opportunity to 
share experiences and talk about personal feelings that allow them to develop self-confidence 
(Jones, 2007). People should have the opportunity to be safe, happy, valued and respected in all 
aspects of their lives. The classroom community has the responsibility to ensure that the students 
and their families live in a welcoming environment where they can feel a sense of belonging and 
where their cultural diversity is accepted and celebrated. Literacy is not only learning to write 


and read, but also the way people interpret and value the world around them. 
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Chapter 3: Project Design 


In this chapter, I intend to explain the rationale for designing a workshop on acculturation 
for English as a Second Language teachers struggling with culturally and linguistically diverse 
(CLD) student populations in the classroom as a way to improve their classes. This workshop 
will help them create and apply appropriate strategies, activities, and methods to engage, 
motivate, encourage, and help students bridge their cultural gaps and their impacts on their 
literacy process. It will also help teachers understand the factors that influence the process of 
teaching English learners and find ways to more easily deliver their lesson plans by learning and 
applying the Principles for Exemplary Teachers of English Learners. Teachers not only teach 
content, but also culture. According to Meyer (2016), cultural relativity is the key to 
understanding the impact of culture on human interactions. People's beliefs and practices must be 
understood in terms of their own culture. We have to respect and value the way students act and 
interpret things, because culture also influences human interaction and the literacy process of 
acquiring and developing a new language. 

Culture plays an important role in the process of learning and acquiring a second 
language. Language and culture have an intrinsic relationship that cannot be seen as two separate 
components. Instead of sweeping culture under the rug, we must embrace it, understand it, and 
most importantly, mobilize it forever (Meyer, 2016). We live in a multicultural society where we 


need to respect and understand cultural codes to see the world in a better way. We have to use 


our culture as a fortress. Based on this, teachers should have principles that encourage them to 
create and implement a student-centered environment that contributes to the acquisition and 
development of students! linguistic, social and critical thinking skills. 

According to TESOL International Association (2018), "The 6 Principles are a core set of 
principles for the exemplary teaching and learning of English as a new language. They are 
universal guidelines drawn from decades of research in language pedagogy and language 
acquisition theory" (p.12). These principles involve knowing students, creating conditions for 
language learning, designing high-quality lessons for language development, adapting lesson 
delivery as needed, monitoring and evaluating students' language development, and engaging 
and collaborating within a community of practice (TESOL, 2018). Following these principles, 
the development of integrated and contextualized language lessons with meaningful purposes 
that take into account the academic and cultural needs of students is promoted. It will also 
promote the establishment of a meaningful learning environment that encourages students to be 
involved at all times and be responsible for their own learning process. 

The 6 Principles for Exemplary Teaching of English Learners is for any teacher in any 
classroom where students are learning English as a new language or learning content through 
that new language (TESOL, 2018). In some settings, teachers need more preparation to 
effectively educate English learners. That is why the full implementation of the 6 principles will 
enable teachers to create high-quality lessons for language development and experience 
educational success. The 6 principles give teachers the knowledge to make informed decisions to 
improve instruction and assessment so that curriculum and courses for English learners are 


rigorous, relevant, designed, and delivered with second language acquisition in mind. 
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The end product of this project is a workshop that provides accurate information to 
mainstream classroom teachers on the 6 Principles that will help them respect, affirm and 
promote mother tongues and students’ cultural knowledge and experiences as resources; 
celebrate the multilingualism and diversity, support policies that promote individual language 
rights and multicultural education, and guide students to be globalized citizens. People around 
the world are very different and understanding their cultural codes can change the way we see 
everything around us. As Rapaille (2006) stated “the glasses of the Culture Code, offer a new 
and specially vivid vision of the world around us” (p.11). ESL teachers have to understand and 
respect that students have different cultural perspectives and that it is part of the multicultural 
society in which we live. 

The workshop also includes an overview of the cultural adjustment process and the 


academic adjustment process that students experience when they are newcomers. It is designed 


to demonstrate how teachers can enrich their instruction, improve the delivery of the content, and 


improve student learning by understanding the impact of acculturation on their literacy 
acquisition and development process. Highlighting the important role of the teacher in the 
language process, the workshop finally suggests some ideas about activities and strategies that 
can be used in the classroom, taking into account that language and culture are a perfect 
combination that determines who the students are, how they think and how they see the world. 
There is nothing impossible in this relationship, because if their language and culture enable 


them to do it, they really can (Whorf, 1961). 
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Chapter 4: Final Project - Teachers Workshop 


This workshop focuses on acculturation: its impacts on ESL students' literacy 
development. It is designed for teachers of English as a second language who need support and 
improvement in their teaching practices with culturally and linguistically diverse (CLD) student 
populations. 

The expectation of this workshop is to help teachers understand how culture and 
language are related and how one influences the other. It also provides a description of the 
cultural and academic factors that influence the acquisition and development of a second 
language by students. In addition, the workshop aims to recognize the role of teachers in finding 
ways to more easily deliver their lesson plans by learning and applying the 6 Principles for 
Exemplary Teachers of English Learners that help them create and apply appropriate strategies, 
activities, and methods to engage, motivate, encourage and help students bridge their cultural 
gaps and their impacts on their literacy process. 

The delivery of the workshop content and activities is supported by a PowerPoint 
presentation (see Appendix A: Slides). It comprises two stages: The first stage aims to provide a 
theoretical framework of the language and culture relationship and describe the processes of 
cultural and academic adaptation and their impacts on the development of students' literacy. The 
objectives of the second stage focus on recognizing the role and influences of the teacher in the 


development of literacy of ESL students through the 6 Principles for Exemplary Teaching of 


English Learners and the suggestion of cultural language teaching activities and strategies to 
promote literacy development. 
First Stage 
This stage begins with the explanation of culture and language relationship and 


how one impacts and influences the other (Figure 4.1. See also Appendix A, Slide #4). 


The target culture influences foreign language learning because 
when students acquire the English language, they also adopt the 
English culture (Ibatova et al., 2022). 


Alptekin (2005), we could not separate language and 
culture. We can only understand the language when it is 


linked to its culture. 


Pishghadam et al. (2013) highlighted the integrated relationship between 


language, culture and identity, since the teaching and learning of languages can 


lead to the construction and/or deconstruction of the identity of the learner. 


Figure 4.1: Language and Culture relationship. 


Next, the focus is placed on the factors that impact and influence the cultural adaptation 


process of students (Figure 4.2. See also Appendix A, Slide #5). 
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What is Acculturation P FACTORS 


The process by which an individual or group adopts the practices and values of P 
one culture while still retaining their own culture of origin. Acculturation. 


Country of origin and 

country of settlement. 

Immigration status. 

Reasons to come to 

the new country. 
Culturally diverse classrooms must enhance students with 


cross-cultural skills to communicate successfully in today's Financial resources. 
globalized world (Ibatova et al., 2022). 


Figure 4.2: Cultural Adaptation of Students. 
Following, the factors that impact and influence the academic adaptation process of 


students are presented and discussed (Figure 4.3. See also Appendix A, Slide #6). 


FACTORS 


Prior knowledge. 
Level of literacy in L1. 
Levels of mastery 
and knowledge of L2. 
Transfer of skills from 
L1 to L2. 


Students can improve their learning of the English language 
as they become more familiar with the English culture 
(Brown and Yule, 1991). 


Figure 4.3: Academic Adaptation of Students. 


After discussing the cultural and academic factors that impact and influence the process 


of students' literacy development, the role of the ESL teacher is presented, highlighting that 
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teaching CLD students is much more than simply providing instruction (Figure 4.4. See also 


Appendix A, Slide #7). 


Promote the school 
success. 


Build the bridge between 
cultural adaptation and 
academic impact. 


Practice intercultural 
language teaching. 


Adopt reflective 
pedagogical practices. 
Teaching CLD students is much more complex than 


simply offering the right strategies and activities during Create a student-centered 
language instruction (Garrone-Shufran, 2022). classroom. 


Figure 4.4: ESL Teacher's Role. 


Next, the discussion focuses on an overview of the 6 Principles for Exemplary Teaching 
of English Learners. They will be presented to brainstorm thoughts and connections teachers 


have with them (Figure 4.5. See also Appendix A, Slide #8). 


The 6 Principles are a core set of principles for the exemplary teaching and leaming 
of English as a new language. They are universal guidelines drawn from decades of 
research in language pedagogy and language acquisition theory. The 6 Principles 
ore targets for teaching excellence and should undergird any program of English 
language instruction: 


1. Know your learners. 

2. Create conditions for language learning. 

3. Design high-quality lessons for language development. 
4, Adapt lesson delivery as needed. 

5. Monitor and assess student language development. 

6. Engage and collaborate within a community of practice. 


You must implement the 6 Principles as a whole. You cannot just know your learner: 
for example, and then not act on that knowledge when you plan instruction. 


Figure 4.5: The 6 Principles for Exemplary Teaching of English Learners overview. 
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At this point, to conclude the first stage, the facilitator will interact with the participants. 
The objective of the Turn and Talk activity will be to offer participants the opportunity to discuss 
their views on their knowledge of the 6 Principles while interacting with others (Figure 4.6. See 


also Appendix A, Slide #9). 


Have you ever 
heard of the 6 
principles? 


Which one 
resonates most with 
you? 


Figure 4.6: Turn and Talk activity. 


Second Stage 

After the Turn and Talk activity and a short 10-minutes break, the discussion focuses on 
the presentation of the 6 Principles for Exemplary Teaching of English Learners. The principles 
will be presented one by one highlighting the key implications of each and providing some 


practical examples to apply in lessons and classes (Figure 4.7. See also Appendix A, Slide #11). 
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VUNNVUNU UU UN0 U0 U0 U0 VY 


FOR EXEMPLARY TEACHING 
OF ENGLISH LEARNERS 


TESOL Intemational Association (TESOL). (2018). The 6 principles for 
exemplary teaching of English learners: Grades K-12. Alexandria, 


VA: Author. 


Figure 4.7: The 6 Principles for Exemplary Teaching of English Learners overview. 
At this point, the 6 principles will be presented and discussed (Figure 4.8-4.13. See also 


Appendix A, Slides #12-17). 


Examples of Practice 
KNOW YOUR LEARNERS 

e Conduct a needs 
Exemplary teachers learn basic information about assessment. 


ma Ae kogos, aduis ond Collect resources about 
educational backgrounds to engage them in class students: home citre 


PRINCIPLE 


and prepare and deliver lessons more effectively. and languages. 


Teachers con best adapt instruction to students Engage with 
that they know well. Learn about your students’ cultures and parents/guardians. 
experiences. Use that background as a resource for classroom leari . . 
accel sear ies ond plon projects. eaa e Autobiography project. 


4 https://www.tesol.org 


Figure 4.8: Principle 1: Know your learners. 
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CREATE CONDITIONS . 
FOR LANGUAGE LEARNING 


Exemplary teachers create a dassroom 
culture so students feel comfortable. They 
make decisions regarding the physical 
environment, the materials, and the social 


PRINCIPLE 


integration of students to promote language learning. 


Student achievement is affected by teacher expectations of 
success. Hold high expectations for your learners and motivate 
them to raise their performance. Use a variety of instructional 


https://www.tesol.org 


Figure 4.9: Principle 2: Create conditions for language learning. 


PRINCIPI F W 
€q 


Exemplary teachers plan lessons that are 
meaningful for students and promote 
language learning. These lessons evolve from 
language and content learning objectives. 
Teachers provide input through varied 
techniques and modalities. Engage your 


learners and practice authentic language. 
Help them develop learning strategies and 
critical thinking skills. Use gestures, visuals, 
demonstrations, embedded definitions, 
audio supports, and bilingual glossaries to 
make information comprehensible. Elicit 
output from your students, too. 


hittps:/Avww.tesol.org 


Figure 4.10: Principle 3: Design high-quality lessons for language development. 


Examples of Practice 


Design appropriate work 
spaces. 


Identify a mentor for each 
student. 


Use clear, patterned, and 
routine language. 


Make connections with their 


home language. 


Praise students for effort 
and persistence. 


SAMPLE LANGUAGE PRACTICE TECHNIQUES 
TO USE THROUGHOUT A LESSON 


e Charts to capture background 
knowledge 

© KWL (Know-Want-Leam) charts 

e Four Corners discussion 

© Anticipation guides 


© Sort tasks 

* Sentence frames 
* Reciprocal Teaching 
© Concept mops 


œ Dialogue Journals 
* Reader's Theatre 
© Projects 

© Report frames 


© Collaborative dialogues 
* Comprehension checks 
© Numbered Heads Together 
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aa] 
4) 


Examples of Practice 


ADAPT LESSON DELIVERY 


AS Ensure better auditory 
Exemplary teachers continually assess as they comprehension. 
teach—observing and reflecting on learners 

responses to determine if the students are reaching Group response 

lesson objectives. If students struggle or are not techniques. 


, 
PRINCIPLE f € 


7 Modify oral language: 
doy and sometimes you will need to make decisions within seconds. simplification, wait time. 


Teachers may adjust their talk, the task, or the materials according to 
learner response. Modify your oral language to simplify an utterance, Adapt the task to 
define terms, or provide more wait time. Check student comprehension proficiency level. 
with group response techniques like thumbs up/thumbs down and 

handheld clicker devices. Scaffolding. 


https: //www.tesol.org 


Figure 4.11: Principle 4: Adapt lesson delivery as needed. 


PDS an 


MONITOR 7 . 
AND ASSESS Examples of Practice 
STUDENT 


LANGUAGE Provide appropriate, 
DEVELOPMENT specific, and timely 


Because students learn at different rates, feedback. 

exemplary teachers regularly monitor and 

assess their language development to advance 

their learning efficiently and measure language Reteach. 

growth. They design a variety of classroom 

assessments to evaluate student learning and al 

eee Classroom-based 
assessments. 


PRINCIPLE 


Teachers take note of errors to provide 
appropriate feedback to students but also . 
make sure it suits the age and language Testing procedures. 
development level of the students. Give 
feedback in a timely manner. Prompt students 
to self-repair or explicitly correct a learner. 


Variety of assessments: 


ronnie observations about language use in- formative, summative 
g notes, on a check li 


Figure 4.12: Principle 5: Monitor and assess student language development. 


ENGAGE AND COLLABORATE WITHIN| Examples of Practice 
A COMMUNITY OF PRACTICE 
Exemplory teachers collaborate with others in the 
profession to provide the best support for their learners. 


Engage in reflective 
practice to grow 


They meet with colleagues to colon ond shore thelr professionally. 
Participate in continuous 


expertise bout second language acquisition as well as 
ctional techniques for students at different levels of proficiency. learning and ongoing 


ate patie Beinn eari ond ongoing professional professional development. 
d Join 


Meet with colleagues to 
co-plan. 


Develop and strengthen 
relationships and 
leadership skills. 


Figure 4.13: Principle 6: Engage and collaborate within a community of practice. 


In concluding the workshop, after each principle is presented and discussed, the goal is to 
give participants time for a final reflection (Figure 4.14. See also Appendix A, Slide #18). The 
facilitator invites workshop participants to share and express themselves about what they learned 
during the session, their ideas or conclusions, and the actions they would like to take based on 


what they learned. 


rUUUUUUUUYUYUUYY YU 


Final Reflection 


e What! learned during 
the workshop? 


What insights or 
conclusions can | 
draw from the 
workshop? 


What actions can | 
take based on what | 
learned? 


Figure 4.14: Final reflection 
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Chapter 5: Conclusion 


Language and culture have an undeniable relationship. One influences and impacts the 
other. When students come to class they face many challenges as they try to adapt to the new 
cultural and academic reality. This is one of the major reasons why teaching and learning 
processes must consider culture as an essential factor in the acquisition and development of 
language literacy. Teachers cannot teach with the cultural component out of their plans and 
practices, and students cannot learn a new language without also learning the culture of that 
language. 

It has been my experience that most teachers do not have enough knowledge about the 
acculturation process and its impact on the literacy development of English as a Second 
Language (ESL) learners. Teaching ESL students is not an easy task. ESL teachers have to create 
and apply appropriate strategies, activities and methods to engage, motivate, encourage and help 
students to bridge their cultural gaps and their impacts on their literacy process. It means that the 
role of teachers has a great influence on the development of student learning. Teachers must 
create and implement a student-centered environment that helps students acquire and improve 
language and social skills. 

For this reason, I designed a workshop on acculturation for English as a Second 
Language teachers who are struggling with English as a Second Language (ESL) learners' 
populations in the classroom as a way to improve their teaching practices. The goal of this 


project was to help teachers understand the cultural and academic factors that influence the 


literacy process of English learners and find ways to more easily deliver their lesson plans by 
learning and applying the 6 Principles for Exemplary Teachers of English Learners, highlighting 
the idea that teachers not only teach content, but also culture. Planning and developing integrated 
and contextualized lessons promote the establishment of a meaningful learning environment 
where students are responsible for their own language process. 

It is my hope that this workshop will guide ESL teachers to recognize their vital role in 
students' learning, acquisition, and development of a new language, and to take steps in their 
planning and teaching practices to provide students with the appropriate methods, activities, 
strategies, and environment they need to be successful in their academic and personal adaptation. 
Students need to learn in safe and nurturing environments, free from anxiety and bias. They need 
a space where they feel a sense of belonging, where their cultural differences are accepted and 
celebrated, and where they can express themselves and be ready, motivated, and happy to learn. 

However, providing an appropriate school environment for English learners is not the 
sole responsibility of the teacher. Successful schools for ESL students have established a culture 
of shared responsibility. So, for this workshop to be a continued success, I hope that it will also 
be adapted and delivered to principals and assistant principals, coaches, district curriculum 
coordinators, and all professionals who interact with English learners and their families. 

As acommunity with shared responsibility for all students in the school, each 
professional can improve their own knowledge and skills by working with and supporting those 
who work with ESL students inside the classrooms. The school professionals can collectively 
move their school forward to ensure equitable, high-quality education for English language 
learners and can create a responsive school for their parents and the community. That is why I 


hope that this workshop can be a small resource to assist and support ESL teachers and members 
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of the educational community to better understand, guide and help students improve their 


academic, social and personal skills. 
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Appendix 


Appendix A: Slides 


VU VV VV VU UU UU YU 


Acculturation: Its 
impacts on the 
Literacy Development 


of ESL Students 
Teachers Workshop 


Isley Ochoa 


Slide # 1 


Slide # 2 


Slide # 3 


Look at the image below 
What comes to your mind? 


Provide a theoretical framework of the Language and Culture 
relationship. 


Describe the process of cultural adaptation of ESL students and 
its impact on their literacy development. 


Describe the process of academic adaptation of ESL students 


and its impact on their literacy development. 


Recognize the role and influences of the teacher in the 
development of ESL learners' literacy through the 6 Principles for 
Exemplary Teaching of English Learners. 


Suggest cultural language teaching activities and strategies to 
promote literacy development. 
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The target culture influences foreign language learning because 


when students acquire the English language, they also adopt the 
English culture (Ibatova et al., 2022). 


Alptekin (2005), we could not separate language and 


culture. We can only understand the language when it is 


linked to its culture. 


Pishghadam et al. (2013) highlighted the integrated relationship between 


language, culture and identity, since the teaching and learning of languages can 


lead to the construction and/or deconstruction of the identity of the learner. 


Slide # 4 


What is Acculturation D 


The process by which an individual or group adopts the practices and values of 
one culture while still retaining their own culture of origin. 


Culturally diverse classrooms must enhance students with 
cross-cultural skills to communicate successfully in today’s 
globalized world (\batova et al., 2022). 


Slide # 5 


FACTORS 


Acculturation. 
Country of origin and 
country of settlement. 
Immigration status. 


Reasons to come to 


the new country. 


Financial resources. 
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FACTORS ?, 


a ? 
Prior knowledge. d K] g \ 
Level of literacy in L1. R) N 


Levels of mastery 

and knowledge of L2. 

Transfer of skills from Patti Shank 
L1 to L2. 


Students can improve their learning of the English language 
as they become more familiar with the English culture 
(Brown and Yule, 1991). 


Slide # 6 


Promote the school 
success. 


Build the bridge between 
cultural adaptation and 
academic impact. 


Practice intercultural 
language teaching. 


Adopt reflective 
pedagogical practices. 


Teaching CLD students is much more complex than 
simply offering the right strategies and activities during Create a student-centered 
language instruction (Garrone-Shufran, 2022). classroom. 


Slide # 7 
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The 6 Principles for Exemplary Teaching Y GS 


of English Learners 


The 6 Principles are a core set of principles for the exemplary teaching and learning 
of English as a new language. They are universal guidelines drawn from decades of 
research in language pedegogy and language acquisition theory. The 6 Principles 
are torgets for teaching excellence and should undergird any program of English 
language instruction 


1. Know your learners. 

2. Create conditions for language learning. 

3. Design high-quality lessons for language development. 
4. Adapt lesson delivery as needed. 

5. Monitor and assess student language development. 

6. Engage and collaborate within a community of practice. 


You must implement the 6 Principles as a whole. You cannot just know your learners’ 
for example, and then not act on that knowledge when you plan instruction. 


Slide # 8 


3min e Have you ever 
heard of the 6 
principles? 
e Which one 
resonates most with 


you? 


Slide # 9 


o0).(G 


Q 


https://wvaw.tesol.org 
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Slide # 10 


PRINCIPLES 


FOR EXEMPLARY TEACHING 
OF ENGLISH LEARNERS 


TESOL Intemational Association (TESOL). (2018). The 6 principles for 


exemplary teaching of English learners: Grades K-12. Alexandria, 


VA: Author. 


Slide # 11 
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Examples of Practice 
KNOW YOUR LEARNERS 
e Conduct a needs 


Exemplary teachers learn basic information about assessment. 
their students foes languages, cutures, ond Collect resources about 


educational backgrounds to engage them in class students' home culture 
and prepare and deliver lessons more effectively. and languages. 


Teachers can best adopt instruction to students Engage with 
thot they know well. Learn about your students cultures and parents/guardians. 
experiences. Use that background as a resource for classroom learning 
and to stock classroom libraries and plan projects. 


W 
a 
U 
r 
x 
A 


Autobiography project. 


A https://www.tesol.org 


Slide # 12 


Examples of Practice 
CREATE CONDITIONS e Design appropriate work 


FOR LANGUAGE LEARNING spaces. 


Exemplary teachers create a classroom Identify a mentor for each 
culture so students feel comfortable. They student. 


make decisions regarding the physical 
environment, the materials, and the social Use clear, patterned, and 
integration of students to promote language learning. routine language. 


PRINCIPLE 


Student achievement is affected by teacher expectations of Make connections with their 
success. Hold high expectations for your learners and motivate home language. 
them to raise their performance. Use a variety of instructional 


daha to appeal to diverse learners. Teach students Praise students for effort 
i ively participate in academic conversations. and persistence. 


A https://wvaw.tesol.org 
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DESIGN SAMPLE LANGUAGE PRACTICE TECHNIQUES 
HIGH-QUALITY TO USE THROUGHOUT A LESSON 
LESSONS FOR Charts to capture background 
LANGUAGE KON. OtroweWant Learn) ch 

K-W- now-Wont-Learn) charts 
DEVELOPMENT 


Four Corners discussion 
Exemplary teachers plan lessons that are Anticipation guides 
meaningful for students and promote oe weal 
language learning. These lessons evolve from Sentence frames 
language ond content learning objectives. Reciprocal Teaching 


Teachers provide input through voried Sa 

techniques and modalities. Engage your Dialogue Journals 
learners and practice authentic language. Reader's Theatre 

Help them develop learning strategies and Projects 

critical thinking skills. Use gestures, visuals, Report frames 
demonstrations, embedded definitions, 

audio supports, and bilingual glossaries to 

make information comprehensible. Elicit SOE EAT as 
output from your students, too. Numbered Heads Together 


PRINCIPI F Vs 


Rubrics 


https:/Avww.tesol.org 


Slide # 14 


Examples of Practice 
ADAPT LESSON DELIVERY 

AS Ensure better auditory 
Exemplary teachers continually assess as they comprehension. 
teoch—observing and reflecting on learners’ 

responses to determine if the students are reaching Group response 

lesson objectives. If students struggle or are not techniques. 

challenged enough, teachers adjust their lessons—reteaching or 


i 
PRINCIPLE 4 


enhancing the tasks accordingly. This decision-making may occur on any Modify oral language: 
day and sometimes you will need to make decisions within seconds. simplification, wait time. 


Teachers may adjust their talk, the task, or the materials according to 

learner response. Modify your oral language to simplify an utterance, Adapt the task to 
define terms, or provide more wait time. Check student comprehension proficiency level. 
with group response techniques like thumbs up/thumbs down and , 

handheld clicker devices. Scaffolding. 


| https://wvw.tesol.org 


Slide # 15 
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| 


Mips Awa esol org) 


MONITOR : 
AND ASSESS Examples of Practice 
STUDENT 


LANGUAGE Provide appropriate, 
DEVELOPMENT specific, and timely 


PRINCIPLE 


Because students learn at different rates, feedback. 
exemplary teachers regularly monitor and 

assess their language development to advance 

their learning efficiently and measure language Reteach. 


growth. They design a variety of classroom 

assessments to evaluate student learning and E 

inform their instruction. Classroom-based 
assessments. 


Teachers take note of errors to provide 

appropriate feedback to students but also n 

make sure it suits the age and language Testing procedures. 

development level of the students. Give 

feedback in a timely manner. Prompt students : z 

to self-repair or explicitly correct a learner. Variety of assessments: 

heria paiga about language use in- formative, summative 
check 


Slide # 16 


ENGAGE AND COLLABORATE WITHIN| Examples of Practice 
A COMMUNITY OF PRACTICE 


P : Engage in reflective 
Exemplary teachers collaborate with others in the : 
profession to provide the best support for their learners. hee ok i 
They meet with colleagues to co-plan and share their professionally. 
expertise about second language acquisition as well as 
al techniques for students at different levels of proficiency. 


-IPLE d 


PRINC 


Participate in continuous 
learning and ongoing 


| eachers participate in continuous learning and ongoing professional professional development. 


professional English teaching organization like TESOL, attend conferences, Meet with colleagues to 
fand participate in online learning opportunities. Develop leadership skills co-plan. 


= | i Develop and strengthen 
i relationships and 
A https://wvaw.tesol.org leadership skills. 
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Final Reflection 


e What! learned during 
the workshop? 


5 min 


e What insights or 
conclusions can | 
draw from the 
workshop? 


e What actions can | 
F take based on what | 
p learned? 
ZA 


Slide # 18 


Successful schools 
Å for ESL students 
h have established a 
o culture of shared 
responsibility. 


F / TESOL International Association (TESOL). (2018). i 


Slide # 19 
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